[bookmark: _Toc178583059][bookmark: _Toc178595926][bookmark: _Toc178596630][bookmark: _Toc178596829][image: NCADEMI logo: National Center on Accessible Digital Educational Materials & Instruction]
[bookmark: _Toc227136496]More to the Myths & Facts Training Guide
APRIL 2026
[image: Ideas that Work logo: Office of Special Education Programs, U.S. Department of Education]The contents of this document were developed under a cooperative agreement with the U.S. Department of Education, Office of Special Education Programs (Award No. H327Z240007). However, those contents do not necessarily represent the policy of the Department of Education, and you should not assume endorsement by the Federal Government. Project Officer, Rebecca Sheffield, Ph.D.
[image: CC BY-SA]This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International license. https://creativecommons.org/licenses/by-sa/4.0/
[image: TAESE logo: Technical Assistance for Excellence in Special Education]              [image: IDRPP logo: Institute for Disability Research, Policy & Practice]              [image: WebAIM logo: Web Accessibility in Mind]


6581 Old Main Hill, Logan, UT 84322 | (435) 554-8213
ncademi.org  |  ncademi@usu.edu
[bookmark: _Toc178583061][bookmark: _Toc178595928][bookmark: _Toc178596632][bookmark: _Toc178596831][bookmark: _Toc181631778][bookmark: _Toc227074429][bookmark: _Toc227074801][bookmark: _Toc227077070][bookmark: _Toc227136497][bookmark: _Toc176947178][bookmark: _Toc176947364][bookmark: _Toc176947489][bookmark: _Toc176947589]Table of Contents
Contents
Background Information	1
Session Preparation	2
Opening Slides (Slides 1-3)	2
Definitions & Background (Slides 4-9)	3
Related Laws (Slides 10-13)	5
Key Resources (Slides 13-17)	6
Bust the Myths! (Slides 17-19)	7
Myth-busting Discussion (Slides 20-34)	7
Resources for Continued Learning (slides 35-38)	10
Recommended Citation	11


[image: ]




More to the Myths & Facts Training Guide
[bookmark: _Toc181631780][bookmark: _Toc227074430][bookmark: _Toc227136498]Background Information
[bookmark: _Toc227074431]Session Overview
This session connects Accessible Educational Materials or AEM to the 2024 Federal Assistive Technology (AT) Guidance, which outlines 28 myths and facts, followed by explanations grounded in the requirements of the Individuals with Disabilities Education Act (IDEA). The session establishes a foundation of shared definitions and background information. It then provides an overview of More to the Myths and Facts: Addressing Accessible Educational Materials in the 2024 Assistive Technology Guidance. This is followed by a myth-busting activity related to the AEM “tie-ins” for myths 1, 4, 5, 8, 10, 19, and 23–26 from More to the Myths and Facts with the goal of clarifying how AEM should be considered alongside AT in practice. The session ends with shared resources for continued learning.
The estimated training time is two hours, which can be divided into parts. Alternatively, trainers can adapt the content to fit a reduced amount of time.
[bookmark: _Toc227074432]General Information
Accessible Educational Materials (AEM) can be broken down into two types: Accessible Digital Educational Materials and Accessible Formats.
Providing accessible content is everyone’s responsibility; this is not a special education initiative.
Accessibility should be embedded throughout a system from role-specific professional development and job responsibilities to budgets, procurement, and workflows.
[bookmark: _Toc227074433]Title II of the Americans with Disabilities Act (ADA)
· While the content of this training session is focused on the provision of accessible formats under IDEA, it is important to address the distinctions between this law and ADA Title II. The updated final rule of Title II of the ADA set into place new requirements for ensuring that web content and mobile apps are accessible to individuals with disabilities. This new ruling applies to state and local educational agencies (SEA & LEAs). It requires that digital materials conform to the Web Content Accessibility Guidelines (WCAG) 2.1 Level AA. Conformance deadlines were set into place based on the census population served by SEAs and LEAs. Larger agencies serving 50,000 or more must conform by April 24, 2026, and agencies serving less than 50,000, must conform by April 26, 2027. Read more in the ADA Fact Sheet and Primer on Title II.
· The types of materials covered under Title II include anything digital such as, websites, social media posts, online learning platforms, apps, videos, slide decks, and materials teachers create or curate.
[bookmark: _Toc227074434]Individuals with Disabilities Education Act (IDEA)
The IDEA requires state and local educational agencies (SEAs and LEAs) to provide accessible formats of print instructional materials to students with disabilities when needed in a timely manner. Timely manner is defined by the SEA and most commonly means “at the same time students without disabilities receive instructional materials.”  A student’s IEP team determines whether accessible formats and what types are needed to access the curriculum and related core materials.
[bookmark: _Toc227074435][bookmark: _Toc227136499]Session Preparation
· Review the information for each slide in this document. Be ready to share links in the chat if presenting virtually.
· Consider converting the myth-busting activity into an anonymous interactive live poll using a tool like Mentimeter or built-in polling features in virtual meeting platforms.
[bookmark: _Toc227074436][bookmark: _Toc227136500]Opening Slides (Slides 1-3)
[bookmark: _Toc227074437]Slide Information
· Slide 1: Present the title slide, indicating that this session connects Accessible Educational Materials or AEM to the 2024 Assistive Technology (AT) Guidance from OSEP, which outlines 28 myths and facts, followed by explanations grounded in the requirements of the Individuals with Disabilities Education Act (IDEA).
· Slide 2: Review who NCADEMI is as the creator of this content: the National Center on Accessible Digital Educational Materials & Instruction (NCADEMI, pronounced, “n-cademy”) is an Office of Special Education Programs or OSEP-funded technical assistance center focused on system-level improvement of accessible digital materials and instruction. The center supports state and local educational agencies (SEAs and LEAs) in delivering timely, accessible digital materials, thereby removing barriers to learning for students with disabilities from preschool through graduation. Learn more at ncademi.org or by scanning the QR code (please share link in the chat if presenting virtually).
· Slide 3 (animated): Provide an overview of the session to set expectations. This slide is animated from left to right, presenting the order of session activities. The session begins by establishing a foundation through shared definitions and background information. Next, trainers will provide an overview of More to the Myths and Facts: Addressing Accessible Educational Materials in the 2024 Assistive Technology Guidance. This is followed by a myth-busting activity related to the AEM “tie-ins” for myths 1, 4, 5, 8, 10, 19, and 23–26 from More to the Myths and Facts with the goal of clarifying how AEM should be considered alongside AT in practice. The session wraps up with shared resources for continued learning.
[bookmark: _Toc227074438]Key Messages to Emphasize
· This training is about clarifying misconceptions, not introducing entirely new requirements.
· Position AEM as complementary to AT, since AT users cannot consistently access or interact with materials that aren’t already accessible.
[bookmark: _Toc227074439][bookmark: _Toc227136501]Definitions & Background (Slides 4-9) 
[bookmark: _Toc227074440]Slide Information
· Slide 4: It’s time to kick off the content of the session by establishing a shared understanding of key definitions and background information.
· Slide 5 (animated): Share the definition of “accessible” as defined by the Departments of Justice and Education. This slide is revealed on a click line by line, so that the bold words can be emphasized in each phrase.
· Slide 6: Proceed to the definition of Accessible Education Materials or AEM as defined by the U.S. Department of Education, emphasizing the bold words/phrases. The definition could be restated as accessible print and digital educational materials that increase access to the general education curriculum for students with disabilities.
· Slide 7 (animated): Reiterate that because AEM must be provided to students with disabilities, states and school districts have two pathways for providing accessible materials to students. 

Click to reveal the bottom left box and state that digital materials can be produced to be accessible proactively from the beginning.

Click to reveal the bottom right box and state that the second pathway is to provide materials rendered in accessible formats such as braille, audio, and large print.
· Slide 8 (animated): Now, it’s time to talk more specifically about the two different types of AEM; the first being Accessible Digital Educational Materials. Present the questions, “What are they?” and “What materials are included?” Click to reveal that Accessible Digital Educational Materials are materials designed to be accessible from the beginning for students with and without disabilities. So, this impacts all students and their families, staff, and the community served. 

Then address the types of materials included and click to reveal that Accessible Digital Educational Materials include web content, apps, and digital materials developed by following the Web Content Accessibility Guidelines (WCAG) version 2.1 Level AA at a minimum. 
· Slide 9 (animated): Now, you’ll compare how Accessible Digital Educational Materials differ from Accessible Formats. Click to reveal that these materials are provided as an accommodation for a student with a disability who cannot use the original format of the educational material. Accessible formats do not change the content; they simply change how the content is formatted to ensure students with disabilities gain access.

Then present the examples of accessible format types, which include: (click to reveal all at once) braille, large print, structured digital text, audio, and tactile graphics. One or more accessible formats may be needed by an individual student depending upon the content and tasks to be completed. It’s also important to note that accessible formats extend beyond braille and large print. For example, structured digital text is a common accessible format used by students with learning disabilities like dyslexia. 
[bookmark: _Toc227074441]Key Messages to Emphasize
· Accessibility is not just compliance; it’s about providing equal opportunity and experience.
· Because special educators are familiar with accommodations thinking under IDEA, it’s important to highlight the need to expand to proactive accessibility, which is everyone’s responsibility.
[bookmark: _Toc227074442][bookmark: _Toc227136502]Related Laws (Slides 10-13)
[bookmark: _Toc227074443]Slide Information
· Slide 10: Each pathway for providing accessible materials is supported by a distinct accessibility law. Providing accessible materials from the beginning for all students aligns with the Americans with Disabilities Act (ADA) Title II. 

Providing accessible formats for eligible students with disabilities aligns with the Individuals with Disabilities Education Act or IDEA. Special educators will likely find this law to be more familiar. 
· Slide 11 (animated): To briefly review IDEA and accessible formats, click to remind the audience that state and local educational agencies are required to provide accessible formats of inaccessible materials to eligible students with disabilities in a timely manner. “Timely manner” is widely defined by states as “provided at the same time students without disabilities receive the material.”

Click again to note that unlike assistive technology or AT, the IDEA does not require AEM to be considered by the IEP Team. Nonetheless, it’s best practice to consider AEM for all students with IEPs during IEP development, review, or revision to ensure timely provision.
· Slide 12 (animated): Emphasize that when a student requires accessible formats, teams must address how to provide accessible formats of copyrighted materials, such as textbooks and curriculum materials purchased from publishers.

Click to reveal that when an inaccessible material has a copyright license, Section 121 of the U.S. Copyright Act allows for an accessible format of the material to be provided to the eligible student.

Click to note that an eligible student broadly includes students who are blind or have low vision, have a reading disability, or have a physical disability. It is the responsibility of the IEP team to determine a student’s eligibility based on the need for accessible formats.

Click to indicate that certifying a student as eligible to receive accessible formats can be done by members of the IEP team including: an educator, case worker, school psychologist, or certified reading specialist.
[bookmark: _Toc227074444]Key Messages to Emphasize
The provisions of each law are not interchangeable.
Systems need both pathways working together.
Accessible formats should be considered for all students with an IEP.
IEP team members can certify a student as eligible for accessible formats.
[bookmark: _Toc227074445][bookmark: _Toc227136503]Key Resources (Slides 13-17)
Slide 13: Now it’s time to review the two key resources used to create this presentation. 
Slide 14: The first resource is the 2024 AT Guidance (please share a link in the chat if presenting virtually) pictured on the right of the slide. 

Presenters could start with a poll (raise hands, reply in a virtual chat, respond to a virtual poll, or otherwise physical indicate) to find out who is familiar with the 2024 AT Guidance. 

Then review or remind the audience that the guidance was provided by the Office of Special Education Programs or OSEP with the goals of increasing understanding of the IDEA’s requirements regarding AT, dispelling common misconceptions or myths about AT, and providing example of the use of AT.
Slide 15: To supplement the AT Guidance, NCADEMI published “More to the Myths and Facts: Addressing Accessible Educational Materials in the 2025 Assistive Technology Guidance” (please share a link in the chat if presenting virtually). 

This document, pictured on the right, was designed to help IEP Teams consider a student’s need for AEM alongside the need for AT, increase understanding of the IDEA’s requirements regarding AEM, dispel common misconceptions about AEM, and provide examples of the use of AEM.
Slide 16: Here you can see screenshots of myth and fact number one of the 2024 AT Guidance next to the same myth and fact with the added AEM Tie-In and detailed explanation in “More to the Myths and Facts.”
[bookmark: _Toc227074446]Key Messages to Emphasize
The AT Guidance and More to the Myths and Facts are designed to be used together: One focuses on AT, the other extends considerations to accessible formats.
Both resources move teams from misconceptions to action by clarifying myths and supporting informed decisions about AT and accessible formats.
[bookmark: _Toc227074447][bookmark: _Toc227136504]Bust the Myths! (Slides 17-19)
Slide 17: Fire up the audience for a fun myth-busting discussion that tests their knowledge about accessible formats. In a moment, you will be sharing seven statements about accessible formats. Invite the audience to interact with the poll (see session preparation) or personally record whether they believe each statement is a myth or fact.
Slides 18 and 19 (animated): Click to reveal each statement and read it aloud. Pause briefly to let the audience respond to the poll or record whether each statement is a myth or fact.
[bookmark: _Toc227074448][bookmark: _Toc227136505]Myth-busting Discussion (Slides 20-34)
· Slide 20: Now it’s time for the audience to check their knowledge as you walk them through each of the seven accessible format statements alongside their AT companion statement from the 2024 AT Guidance.
· Slide 21 (animated): Review accessible format statement number one on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. It’s myth number one from the AT Guidance.
· Slide 22: Review the AEM Tie-in for this myth, emphasizing the words in bold. Reiterate that although IDEA doesn’t require IEP teams to consider accessible formats, it does require educational agencies to provide them in a timely manner to ensure students receive a free and appropriate public education (FAPE). This makes the IEP development, review, or revision process the most opportune time to consider accessible formats, so they can be provided in time for instruction and to meet legal obligations.

Consider engaging the audience in a discussion about who has been on an IEP team that considered accessible formats and what the outcome was. Encourage the audience to add accessible formats to a list of considerations for their next IEP meeting.
· Slide 23 (animated): Review accessible format statement number two on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. It’s myth number two from the AT Guidance.
· Slide 24: Review the AEM Tie-in for this myth, emphasizing the words in bold. While IDEA does not require an accessible format evaluation for all students, it does include a “braille provision” under special factors. This provision requires that students who are blind or visually impaired receive instruction in braille and the use of braille, unless an evaluation leads the IEP team to determine that braille is not appropriate.
· Slide 25 (animated): Review accessible format statement number three on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. It’s myth number five.
· Slide 26: Review the AEM Tie-in for this myth, emphasizing the words in bold. Invite a discussion about the types of services that may be needed to support a student’s use of an accessible format. These services may include training for students, staff, and families on how to access and use the format and any related technologies; support for educators on instructional strategies that promote effective and independent use; coordination to ensure materials are acquired and delivered in a timely manner; and ongoing collaboration to support use across settings, including the classroom, home, and community.
· Slide 27 (animated): Review accessible format statement number four on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. It’s myth number eight.
· Slide 28: Review the AEM Tie-in for this myth, emphasizing the words in bold. Students with disabilities who use AT for state and local assessments may require accessible formats that are compatible with their AT. Invite the audience to share any experiences they have with students who have used accessible formats with their AT on state and local assessments.
· Slide 29 (animated): Review accessible format statement number five on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. It’s myth number ten.
· Slide 30: Review the AEM Tie-in for this myth, emphasizing the words in bold. Highlight the misconception that accessible formats are only for students who are blind or have low vision. While IDEA requires IEP teams to consider the needs of a student who is blind or visually impaired for instruction in braille and the use of braille, other students, such as those with dyslexia and/or physical disabilities, commonly need accessible formats. 

Additionally, the accessibility needs of students who are deaf or hard of hearing should also be considered. While not technically defined as “accessible formats,” features of accessible video, such as closed captions and synchronized American Sign Language, are important considerations.
· Slide 31 (animated): Review accessible format statement number six on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. It’s myth number nineteen.
· Slide 32: Review the AEM Tie-in for this myth, emphasizing the words in bold. Because the amount of time it takes to acquire accessible formats varies widely, depending upon different factors, SEAs and LEAs can seek accessible formats through multiple federally funding programs such as: Bookshare, National Library Service for the Blind and Print Disabled (NLS), and the Described and Captioned Media Program (DCMP). Some states also have an Instructional Resource Centers (IRCs) that provide and manage accessible formats of materials for eligible students. Contact the State AEM Contact for more information.

Consider taking some time to explore one or more of the federally funded accessible media producers listed above. NCADEMI’s Accessible Media Producers page provides links, as well as suggested exploration activities.
· Slide 33 (animated): Review accessible format statement number seven on the left and note how it reflects the AT statement on the right. Invite the audience to check their responses or display the poll results (did they think it was a myth or fact?), then click to reveal this is a myth. This statement covers myths 23-26.
· Slide 34: Review the AEM Tie-in for this myth, emphasizing the words in bold. Teams can develop and add a Part C to Part B transition plan to a student’s individualized family service plan (IFSP) that includes the accessible formats a student will need once enrolled in early childhood education. The plan may also include the training and services needed to prepare the student to be as independent as possible while using varied educational materials. It’s important to highlight that introducing accessible formats early helps students with disabilities build independence and participate alongside peers.
[bookmark: _Toc227074449]Key Messages to Emphasize
· All seven statements are myths. Many common assumptions about accessible formats are incorrect and can delay access and participation for students.
· Accessible formats are part of ensuring FAPE. They must be provided in a timely manner and should be considered during IEP development for all students to avoid delays.
[bookmark: _Toc227074450][bookmark: _Toc227136506]Resources for Continued Learning (slides 35-38)
· Slide 35: Let’s look at some additional resources for continued learning.
· Slide 36: Review the linked resources (share links in the chat if presenting virtually):
· Accessible Media Producers or AMPs are organizations like Bookshare and the American Printing House for the Blind or APH that receive federal and state funding to covert materials to accessible formats, such as braille, large print, digital text, and audio.
· Braille Accessibility in State Assessments: Roles, Responsibilities, and Strategies is a joint publication of NCADEMI and the OCALI AT & AEM Center. It provides a set of recommended guidelines to enhance the timely delivery and effective use of high-quality braille and tactile graphics for state assessments.
· State AEM Contacts can help families and educators obtain accessible formats and provide guidance on the process for eligible students in your state.
· Navigating AEM: Accessible Formats (from the OCALI AT&AEM Center) is a learning module that provides foundational information about accessible formats as required by IDEA. It would be a great companion resource for this training and for diving deeper into the two types of AEM, determining eligibility, selecting and acquiring the needed format(s), and providing support to students.
· Slide 37: Reach out to NCADEMI with questions about today’s content. Email ncademi@usu.edu or call/text 435-554-8213. Follow NCADEMI on LinkedIn and sign up for the Access Point Newsletter to stay up to date on the latest webinars, resources, and presentations. Please share links in the chat if presenting virtually.
· Slide 38: Note that session resources are licensed under a Creative Commons License that allows for the materials to be reused and remixed as long as NCADEMI is given credit and that any new materials are provided under the same license.
[bookmark: _Toc227074451][bookmark: _Toc227136507]Recommended Citation
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